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Abstract

This article summarises the experience of two undergraduate schools of business, one in Ireland and one in the United States, in developing an international service learning programme for study-abroad students. Working from an already existing partnership, the schools established an academically-based programme with a support structure for students administered by both institutions. Practical considerations required the Irish partner institution establish its own service learning programme and that the United States partner institution assist in that through a visiting professorship. In the process of this collaborative effort the actors were reminded of the importance of academic and strategic compatibility; senior administrative support; making room for cultural differences; and listening to the student voice. This case is presented as an example of the lessons learned along the road of achieving the combined benefits of study abroad and service learning.
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1. Introduction

In the latter part of the 20th century, study abroad and service learning became two of the rising stars of experiential education in the United States. Nurtured on the one hand by the long tradition of volunteer service and on the other by the emergence of the United States from its isolationist cocoon following the Second World War, study abroad and service learning have become very much a part of university education. In fact, trends during the last twenty-five years show dynamic growth in these programmes on campuses across the country.
 

Study abroad and service learning both derive much of their attractiveness and strength as academic programmes from their experiential base. They both provide the “outside the classroom” experience that gives students a real world perspective on their in-class learning. While both programmes often operate on campuses independently of each other, they have the potential, if joined together, of having a powerful impact on learning. In a paper that emphasized the centrality of learning within the service learning abroad model, Michael Woolf, president of The Foundation for International Education, observed, 
“Service learning abroad contains within it an enormous potential to create a holistic and integrated academic programme for participants wherein there is direct correlation between what is experienced and what is learned theoretically and by participation” (Woolf, 2005: 31). 
In 2004, in an attempt to realize the promise of service learning abroad, Bentley College, a small business university in Massachusetts, in collaboration with the Quinn School of Business at University College Dublin, Ireland (UCD Quinn), set out to develop an international service learning programme for Bentley’s study-abroad students at UCD Quinn. Bentley and UCD Quinn had been international partner institutions for several years prior to that, but a service learning component had not been part of the partnership. The factors that led them to incorporate service learning into their partnership are likely also to lead other universities in the United States, Europe, and elsewhere to consider similar collaborations. In offering some guidance to these potential collaborators, this paper has two goals. 
First, after a brief overview of the effects of study abroad and service learning on student learning, the paper describes the Bentley-UCD Quinn model - the influences that nurtured its creation and the structure that it adopted. Second, the paper assesses the impact on students of the Bentley-UCD Quinn international service learning initiative. Included is an analysis of student surveys and exit interviews from 2005/6 and 2006/7 - the first two years of the programme’s operation. It is hoped that the insights gained during the first years of this service learning cooperation can act as an example for other universities that embark on realizing the opportunities presented by such a programme.
2. Study Abroad and Service Learning
Study abroad engages students in some form of academic experience with an international travel component. As practiced at universities in the United States, most commonly students will either undertake a full semester programme of study in residence at a foreign university or engage in some shorter-term foreign experience tied to academic learning in a course or programme at their home university. International educators generally maintain that these experiences make important contributions to student development.
 For example, study abroad has been found to enhance student maturity and international awareness (Norris and Dwyer, 2005); open-mindedness and independence (Hadis, 2005); global-mindedness, intellectual and personal development, and second language acquisition (Dwyer and Peters, 2004; Hadis, 2005). These positive impacts seem to apply to students of varying abilities and not just advanced students. For instance, in a focused study of the impact of study abroad on students with attention deficit (AD) and hyperactivity disorders (HD), Shames and Alden (2005) concluded that study abroad has a positive impact on the level of AD and HD students’ self-confidence and independence. In addition and importantly, these studies also conclude that study abroad increases student learning and intellectual curiosity. Students “benefit greatly from studying abroad in the areas of academic choices and attainment” (Norris and Dwyer, 2005: 134); they “more adequately comprehend, retain and express college level material” (Shames and Alden: 10); and they come to realize “that learning has its intrinsic value” (Hadis, 2005: 60).

Researchers also offer evidence that the ideal study-abroad experience is one which moves students beyond the confines of the host university campus. Shames and Alden (2005) recommend programmes that include structured field work and other co-curricular activities which require students to leave the host campus and interact with the people of the host country. Reinforcing the value of an off-campus component in study-abroad programmes, the American Council on Education, in its guide to internationalizing American universities identifies involving students in internships abroad as “good practice” (Green and Olson, 2003: 63). The guide also identifies service learning as a desired component (Green and Olson, 2003: 57). Demonstrating the significance of off-campus contacts in the wider community, American students who participated in a study-abroad programme that involved daily trips to community health and social centres in Cuba confirmed that their contacts with “real Cubans” were among the most significant aspects of their experience (Bond et al., 2005).
The bulk of the evidence regarding service learning shows a similar positive effect. Broadly defined by Bringle and Hatcher in 1996, service learning is “a credit-bearing educational experience in which students participate in an organized service activity that meets identified community needs and reflect on the service activity in such a way as to gain further understanding of course content, a broader appreciation of the discipline, and an enhanced sense of civic responsibility” (1996: 222). Research completed since 1996 by a number of educators engaged in service learning pedagogy supports the Bringle-Hatcher projection of positive student impacts resulting from service learning.

In their oft-cited review of service learning’s impacts, Eyler et al. (2003) conclude that service learning contributes to students’ personal and moral development; to their ability to work cooperatively, communicate more effectively, and promote cultural understanding; and to their ability to apply classroom learning to real world settings. Other research has made similar findings. For example, Gallini and Moely (2003), in a comparative study of ‘service learning’ and non-‘service learning’ students at Tulane University, found that the service learning students experienced enhanced academic, community, and interpersonal engagement, and were more likely to remain at university rather than dropping out. In a study at Loyola College in Maryland, Fenzel and Peyrot (2005) found that students who engage in service learning at university develop long-term positive attitudes toward social and personal responsibility; political participation; and continued community service after graduation. Further, in a study that examined the impact of service learning on both higher course performing students and lower course performers at California State University Northridge, Litke (2002) found that service learning had a positive impact on students irrespective of their performance levels. All students experienced positive effects on academic understanding, their ability to apply their learning outside the classroom, and their own personal development. Finally, Lamb et al. (2000), in their review of the impact of service learning in the senior curriculum at Montana State University’s College of Business, found that it enhanced students’ ability to think critically and to apply their professional competencies to strategic problem solving.
In addition to benefits experienced by students engaged in service learning, benefits also redound to .., the other academic stakeholder in the service learning equation. In a national study of the factors that motivate academic staff to use service learning in their classes, Abes et al. (2002) found that academic staff most frequently cite increased student understanding of course material as the reason they utilize service learning pedagogy. This finding is supported by a subsequent study at California State University Long Beach, which concluded that academic staff there who adopt service learning pedagogy do so because they believe that it makes them more effective teachers (McKay and Rozee, 2004). In keeping with the findings of both of these studies, a 2003 report at a medium-sized university in the western United States concluded that because service learning can significantly improve students’ perceptions of a course’s usefulness, students view service learning courses in a more positive light (Evangelopoulos et al., 2003). As all academic staff want to be effective teachers and have their students prize their course material, these findings demonstrate considerable benefit to academic staff who engage in service learning pedagogy. In addition, commentators have noted other potential academic staff benefits that include: increasing communication on campus among academic staff within and across disciplines (Zlotkowski, 1998); facilitating academic staff contacts with students and the community at large (McKay and Rozee, 2004); expanding “community-based research” opportunities (Strand et al., 2003); and improving opportunities for external funding of teaching initiatives (Hadlock, 2005).   
These positive impacts of service learning in higher education, coupled with the positive effects of study-abroad programmes, present colleges and universities with an exciting invitation—to merge these two strands of experiential education, combining the power of both as a means of enhancing the overall educational experience within the academy. The challenge of such a merger is to create a systemic, academically-based approach to service learning abroad, an approach that is firmly rooted in academic learning objectives and outcomes. If the literature regarding the benefits of each programme standing alone is valid, there is little doubt that incorporating service learning into study abroad could reap significant benefits for student learning and for student personal and professional development. 
The invitation to merge, however, poses some interesting questions on the service learning side of the equation, especially for those who distinguish between service learning and community service. Too often perhaps, international service opportunities have fallen into one of two categories: programmes that rely on third-party placement agents, often unassimilated with an academic institution; and programmes that are one to three week community service experiences with little or no relation to academic learning. While recognizing that such avenues to international service are often the most readily available or the most easily implemented, those institutions that seek collaborative, academic, international service learning programmes tied to their own curricula, and coordinated by their own academic staff and staff, have a more difficult challenge.

Yet the challenge may not be as difficult to overcome as suspected, for there appears to be a significant number of institutions around the world that are primed to engage in some sort of coordinated international collaboration in the area of service learning. As early as 1999, a survey of the state of service learning in various countries concluded that many institutions appreciate the need to share and exchange service learning experiences (Berry and Chisholm, 1999). The same survey also found that institutions desired to develop international service learning programming through a process of cross-fertilization whereby institutions not only improve their students’ learning through service beyond their borders, but also avoid reinventing the wheel in service learning programme development and implementation. Unfortunately, as noted in the survey, too few institutions were acting on this desire. In many instances, useful models of service learning were not being shared and the wheel was being reinvented too many times. 
In the years since the 1999 study, the desire of those teaching service learning abroad to share their experiences and learn from one another has resulted in some positive movement on the issue. While the literature remains limited (Kiely, 2004), several studies have contributed to understanding the positive effects on students of service learning abroad. Kiely affirmed the transformative impact that international service learning has had on the intellectual, cultural, and moral perceptions of his University of Georgia undergraduates. Kadel (2002) observed that international service learning for many students solidifies a commitment to social justice. Grusky (2000) found that it informs subsequent study and career choices, while Hartman and Rola (2000) concluded that it transforms students as individuals. 
The same positive effects are evident in student research. In 2005, the journal “Frontiers: The Interdisciplinary Journal of Study Abroad” dedicated its entire November edition to a review of undergraduate student research done in the context of service internships abroad. In setting the theme of the volume, the editors noted that the student research demonstrated:
“the achievement of one, or all, of the goals international educators typically set for learning abroad: linguistic competence, cross-cultural skills, cultural competence, and disciplinary learning” (Bolen and Martin, 2005: ix). 

In addition to these literary contributions making the case for service learning abroad, recent academic conferences have focused attention on international service learning and the potential for collaborations between international partner institutions. For example, the International Conference on Civic Engagement and Service Learning, in June 2005, held at the National University of Ireland, Galway. There, academic staff and staff from a number of Irish, British, and United States universities and colleges gathered to share ideas on programme theory, design, and implementation. In Dublin in October 2006, at a conference of the European Foundation for Management Development (EFMD), service learning, and the Bentley-UCD Quinn service learning initiative in particular, were prominent features in the programme. Further, EFMD again included service learning as a topic at its September 2007 conference held in Rouen. It was, therefore, with the promise of the potential academic benefits to be derived from coordinating service learning abroad that Bentley and UCD Quinn embarked of their initiative; and it is with the aim of acting as an example of ‘lessons learned’ that this paper presents the joint experience of the two institutions in the first two years of their service learning collaboration. 
3. The Bentley-UCD Quinn Collaboration

The Bentley-UCD Quinn international service learning collaboration developed in response to three influences that came together in the early 2000s. First, the collaboration was a logical progression in the already-existing relationship between the two institutions. During the 1990s, in an effort to offer students a deeper appreciation of both the diversity of peoples and cultures around the world, and the implications of doing business in such a diverse global environment, Bentley undertook to partner with a number of international institutions. Through both written and oral arrangements these partnerships have been focused in part on providing education-abroad opportunities for Bentley students.
 In creating these partnerships, finding institutions with respected business curricula became a key objective. One of these institutions is the Quinn School of Business at University College Dublin, which like Bentley is accredited by the Association to Advance Collegiate Schools of Business (AACSB International). It is also a member of the European Foundation for Management Development (EFMD). Since the establishment of the Bentley-UCD Quinn partnership, several hundred Bentley students have undertaken a semester of study at UCD Quinn. The partnership has also allowed for a number of Bentley’s academic staff to visit and teach there.

With this already existing relationship in place, a second influence moved Bentley and UCD Quinn toward an international service learning collaborative effort. A number of Bentley’s students engaging in study abroad had requested of Cronin International Center that they be given the opportunity to do service while studying abroad. In fact, some Bentley students who were both active leaders in the Bentley Service-Learning Center (BSLC) and participants in the study-abroad programme undertook to find their own service projects whilst abroad. For example, one student who was studying abroad at the Royal Melbourne Institute of Technology, secured a volunteer position as a teacher’s aid at a local primary school to assist in group learning activities. In another instance, a Bentley study-abroad student at the American Business School in Paris volunteered to teach English as a second language at a neighbourhood centre. Unfortunately, neither project was associated with the student’s course of study or coordinated by the host university. 

At UCD Quinn, the Dean and several academics reached a decision in 2004 to develop a pilot service learning project. This decision was inspired in part through an earlier visit by the Dean to the BSLC. The stated objectives of the pilot project encompassed several elements familiar to service learning pedagogy including: enabling and empowering students to become effective workers in society; facilitating students’ abilities to transfer skills from the classroom to the work environment; familiarising students with the work of non-profit and voluntary organisations; encouraging students to assist non-profit and voluntary organisations in the delivery of services to social and community groups; and fostering long-term partnerships between UCD Quinn and the voluntary sector in Ireland (Quinn School of Business Service Learning Programme Manual, 2004/05). In other words, while Bentley study-abroad students were requesting service opportunities overseas, UCD Quinn was moving toward the development of a ‘local’ service learning programme.

The third influence encouraging the development of the Bentley-UCD Quinn collaboration related to senior-level administrative moves in both institutions. At Bentley, in 2004, in part because of the growing national reputation of the BSLC
 and the long-standing prominence of the Bentley Center for Business Ethics, the President and Provost convened a working group within the university to explore the potential for underscoring and elevating the work of these and other centres on campus, including the Cronin International Center, in the areas of ethics, service, and social responsibility. From this evolved Bentley’s Alliance for Ethics and Social Responsibility, an umbrella group charged with the role of encouraging and promoting a campus-wide culture of social responsibility. The Alliance is sustained not only by the support of senior administrators and its constituent centres, but also by Bentley’s ‘academic mission and areas of focus’ statement. The statement identifies the Bentley mission as including, 
“co- and extra-curricular activities that emphasize global experiences, community service, creative endeavour, and engagement in the real world of professional practice” (http://www.bentley.edu/mission-focus/). 
Meanwhile, at UCD, the administrative and academic staff began the process of revising the university’s strategic plan. The new plan incorporated many goals familiar to service learning pedagogy including: promoting higher education’s responsiveness to the needs of society; encouraging active and autonomous student learning; forging partnerships with the public sector; and moving from large group lecturing to a modularized teaching, where the focus shifts from teaching to learning (UCD Strategic Plan 2005 to 2008).

Together these three influences inspired, created, and supported an environment for an international service learning collaboration between Bentley and UCD Quinn. In this environment the institutions began working together to develop an implementation plan.

4. Implementing the International Service learning Programme
There were two basic objectives in the Bentley-UCD Quinn collaborative effort. For Bentley the goal was to establish a service learning option for its study-abroad students. For UCD Quinn it was to develop a service learning programme for its internal Irish students. As both these objectives were to be accomplished in Dublin, the Dean at UCD Quinn offered the Director of the BSLC a visiting professorship in Dublin for the spring 2005. Working closely with the Dean, the Director’s role as visiting professor was to meet with relevant UCD staff; to assess their commitment and interest in establishing a service learning programme; to offer workshops and lead academic staff discussions on service learning pedagogy; to identify and encourage a core group of academic staff to take a leadership role in programme development; and to offer suggestions and recommendations to the Dean and other staff on the structure and design of a programme. Hand-in-hand with this role, the Director was also to assure the inclusion, in the UCD Quinn programme, of a component that would meet the Bentley objective of providing a service learning option to its study-abroad students.

The visiting professorship was supported by both Bentley and UCD Quinn. Bentley released the Director from teaching and day-to-day management of the Service-Learning Center, while continuing to pay full salary. The Director was, however, to maintain contact with Bentley while in Dublin and consult as needed with the assistant director, who assumed all day-to-day management responsibilities for the Bentley centre. UCD Quinn supported the visiting professorship by providing the director with a stipend, an office and computer, support staff, and a monthly Dublin area public transport pass.

With these practical elements in place, the visiting professorship very soon proved to be a suitable vehicle for meeting the objectives of the joint venture. Within days of arriving at UCD Quinn and after a quick orientation to the campus and its resources, the director met with the dean and began arranging the schedule of meetings and activities envisaged for the visiting professorship. As the semester unfolded, and by its end, through these meetings and activities four major objectives of the Bentley-UCD Quinn collaboration had been accomplished: interested staff within the UCD Quinn academic staff had been identified; a service learning workshop had been given; potential programme structures had been discussed; and the inclusion of Bentley students into the developing service learning courses had been agreed.
Following this initial impetus, the Dean established the Centre for Community Engagement (CCE) at UCD Quinn in June 2005. The CCE’s role was to develop and administer a comprehensive service learning programme for UCD Quinn undergraduate students. In essence, the objectives of the CCE were three-fold. First, on the academic staff side, it would work with the core group of academic staff identified during spring 2005 and direct their energies toward the establishment of viable academically-based service projects. The CCE would also recruit additional academics so as to increase their support for the programme and energize programme development within the curriculum. Second, the CCE was charged with identifying appropriate community partners and, in collaboration with these partners and relevant academic staff, direct project development and long-term relationship building. Third, was to develop a comprehensive service learning programme suitable for both local and study-abroad students’ and motivate student participation in its community-based offers. To sustain the work of the CCE, the Dean appointed an academic director, designated an administrative assistant and authorised a budget.
Immediately after its inception, the CCE established two new initiatives for the academic year 2005/6. The first was a competitive model that would promote the idea of community engagement among incoming first year students. The competition, called “Engage!”, recognises students who have undertaken service in community life before enrolling at UCD Quinn and/or who were doing so during their freshman year. By doing so, this yearly competition seeks to promote the idea of community engagement as an important and valued part of the UCD Quinn student experience, and to encourage students not already engaged in service to become so. Further, while not an academically based programme, Engage! is viewed by the CCE as an entry path to the academic service programmes that the CCE offers for the second and third year curriculum. As such, it represents the first stage in the CCE’s integrated service learning curriculum penetrating all levels of undergraduate study in UCD Quinn.5
Alongside this first year competition, the CCE offered a series of carefully selected service learning internships in 2005/6. These internships were open both to Bentley study-abroad students and to internal Quinn students. Internship projects included both organisational enhancement projects geared to assisting community partners in delivering more effectively their services to the community (e.g. web development, business plans, and marketing research) and projects whereby students worked directly with the clients of non-profit organisations (e.g. the elderly, children, and the disabled). These internships were monitored by the CCE and its academic director through tight liaison with community partners and students. As the internships were service learning internships offered as part of the Quinn programme, Bentley study abroad students received three academic credits on their Bentley transcript whereas UCD Quinn students received no academic credits, but were given a certificate of participation. 
Both 2005/6 initiatives were very well received by students, academic staff and community partners alike. Feedback gathered from these constituencies prompted the CCE to further develop its offers for the academic year 2006/7 in line with student and academic considerations.6 
5. Climbing the Learning Curve to a Successful International Service Learning Programme
At the end of the academic year 2005/6, both partner institutions collected comprehensive feedback from their stakeholders on the service learning internships. UCD Quinn collected feedback from 16 local students involved in the service learning internships as well as from three host organisations and from staff involved; Bentley conducted mid-term and exit interviews with seven study-abroad students who had spent the Spring 2006 semester at UCD Quinn and who had either completed the service learning internships (four students) or chosen not to participate (three students).7 

This feedback showed that for Bentley students, the UCD Quinn service learning internships represented valuable opportunities to leave the university campus and learn about the host nation’s culture. Those Bentley students who did not undertake service learning placements often complained that they had “no significant interaction with Irish culture” (student interview) during their time in Dublin, while those students participating in the placements stated for example that, “the internship did enhance my learning about the culture. I worked with locals and had more interactions than if I was just visiting” (student interview). In addition, the fact that the placements were with non-profit rather than for-profit organisations allowed students, in their own words, to “leave a lasting mark” on the host country while gaining “a great appreciation and new respect for non-profit organisations” and achieving “personal growth” (student interviews). Suggestions for improvement from Bentley students for the CCE included mixing Irish and American students in placements (something that had not been done for logistical reasons), further clarity in the grading scheme of the component, and organizing placements prior to students’ departures from the US. 
Irish students’ feedback was also generally very positive. As placements had been very carefully chosen to enhance students’ organisational and business process knowledge, they made a significant contribution to students’ learning experience at UCD Quinn. Community partners were generally very complementary of both Irish and American students, but emphasized that the voluntary nature of the placements created a risk of students dropping out and leaving project work unfinished.

Incorporating this feedback into its 2006/7 Service Learning programme, the CCE decided to leverage the quality and learning experience of the community placements further by embedding them into a grade-based module for both local and international students. This move would also remedy the discrepancy in 2005/6 between study-abroad students who received credit for the community placements organized by the CCE through Bentley College, and local students who had not received any. In addition, it would tie the students’ service learning experience more closely into their academic business curriculum. Thus, a new academic module was created for the academic year 2006/7 and rolled out in Spring 2007. 
The new module offers enrolled students community placements that have a clear project focus and that require some knowledge from students’ first year of business studies. For instance creating strategic or business plans; developing a marketing strategy; evaluating accounting systems; and similar type projects. It also incorporates these placements into a seminar structure and a two-fold assessment strategy that evaluates, on the one hand, students’ placement work through project reports and community partner feedback and, on the other, assesses student learning and reflection through reflective diaries and class contribution. All participating students are rewarded with full academic credit upon successful completion of this course and graded according to their individual performances. Thus the new course, while not specific to a management field, integrates business-focused service learning internship arrangements into an academic framework that includes lectures and reflective exercises. 
Throughout the course, the course leader, as well as guest speakers from various Irish non-profit organisations, gives students an overview of the sector and of various potential areas of employment within it. Furthermore, the experience of working with other students during the project placements is fostered by team reflective exercises in class while feedback on project progress is gathered and discussed throughout the course. The module is thus designed to provide students with academically enhanced experiential learning and, in the eyes of the CCE staff involved, represents a substantial improvement on the previous structure of community placements which were detached from the academic curriculum.
6. Evaluating the International Service learning Experience: A 360˚ Review

At the end of the 2006/7 academic year, the CCE conducted student surveys with all 27 students who had completed the new service learning course, ran two focus groups with the six study-abroad students who participated in the course and surveyed 11 host organisations, with specific emphasis on any potential differences between the organisations’ experiences with Irish versus US students. The CCE also conducted exit interviews with the course leader and other academic staff involved in the course design and rollout. 
Analysis of this feedback showed that embedding the community placements into a course structure did indeed enhance the academic component of the service learning experience. Course grades were in line with other academic undergraduate modules that use a continuous assessment strategy, but qualitative feedback from students show that beside course grades, personal development was an important outcome of the module. For students, the non-profit sector was shown to be a valid alternative to the for-profit sector for future employment and career considerations, with some students stating that they would actively seek employment in this sector after their studies. 
For Bentley students in particular, the new structure provided a very valuable opportunity to interact with Irish nationals and learn about Irish culture because of the intensity of team work required by the placements and in-class exercises. Moreover, because the new credit structure required an increased presence at the community partner’s premises from local students, it allowed the US students to truly immerse themselves in Irish-based organisations, to “learn the lingo and to learn about Irish politics and social life” (student interview) and to see “another aspect of Irish life, one that I could not have discovered on my own” (student interview). In this context, the advantage of placements in the non-profit sector over those hosted by the profit section was spelled out succinctly by one Bentley student: 
“The best thing about the placements was the coffee breaks with Irish staff in the community organisations. That was my favourite part. Staff spent a lot of time trying to make me comfortable. … There is more of an understanding of individual situations in the not-for-profit organisations”. 
It thus appears that for undergraduate study-abroad students, the potential barriers of going into a non-profit sector placements are lower than those they would face if doing an internship in for-profit organisations, with perceived personal growth and a heightened awareness of current social and political issues of the host nation as added benefits. 
While Bentley students recognized that the UCD Quinn service learning programme was organized and graded in a slightly different manner from their home programmes, the close cooperation between the two schools allowed for these differences to be bridged administratively, for example with regard to adjusting credit structures to local requirements.  Both institutions also monitored the progress of the module and the associated community projects through formal and informal student feedback and worked closely to distribute the projects to incoming students prior to their arrival in Ireland, as students had suggested in the previous academic year. With this new streamlined structure in place, one study-abroad student summarized his international service learning experience thus:
“It was nice to have something that encourages you to meet more Irish people and enhance the cultural experience. Having it for credit is important as it has an impact on my GPA. There are a lot of positives to doing it. … In my personal experience employers are interested in it and the fact that I did it abroad. … It definitely gave more diversity to my study-abroad experience.”

From the perspective of the community partners, none of the organisations hosting Bentley students were critical about the fact that they had been allocated non-local students. While local students may benefit the organisations more long-term by forging lasting relationships with their host organisations, American students seemed to bring with them a greater awareness of service learning programmes than their Irish counterparts; were able to immerse themselves in their work environments very quickly; and were used to working independently. One of the partners commented on their American interns that they were found to be “extremely polite, respectful, used their initiative, and were very enthusiastic about the project”. Another partner - a community after-school project that required a strategic business plan - observed that while the Bentley student in question seemed at first worried about cultural barriers, she worked extremely hard at getting to understand the Irish primary school environment. 
Overall, there were no significant differences in the community partners’ evaluations of both student groups in terms of student motivation, reliability, diligence, consistency in delivery and positive attitude8. In the non-profit environment there seems to be sufficient acceptance and understanding of cultural differences to smooth over any cultural barriers to the advantage of both parties. Additionally, in the class environment, the course leader noticed how the US students’ perspectives on service often enriched class discussions and provided opportunities to reflect on historical backgrounds of community service.
As for general academic staff, informal feedback gathered by the director of the CCE among UCD Quinn staff demonstrates that the accreditation of the service learning module increased the perceived academic integrity of the programme and increased awareness of it among academic staff, who have now begun to see service learning as an integral part of the UCD Quinn business curriculum. 
As the CCE proceeds to develop these and other service learning opportunities at UCD Quinn it has decided to take the long view. The plan, as articulated by the Director of the Centre and the core group of academic staff, is to move gradually and thoughtfully in programme development. During its first two years of existence and cooperation with the BSLC, the CCE has managed to:
1) raise awareness of the value of community engagement among the UCD Quinn student body;

2) forge strong, ongoing relationships with a number of community partners;

3) supply a continuous stream of students to partners; 

4) recruit a number of academic staff to work with the CCE in further developing opportunities for students to engage in community-based management learning; and

5) offer study-abroad students a new and rich dimension to their international experience.
So far, where programme development could beneficially learn from the Bentley programme, it did so, and where the programme had to develop in a peculiarly UCD Quinn fashion, it did also. In either case however, the CCE was and is determined to continue to develop at a pace that allows time for building staff and student appreciation of service learning as part of the UCD Quinn experience, as well as for the forging of solid, enduring, and mutually beneficial relationships with community organisations and its international partner Bentley College.
7. Drawing Some Lessons for Future Collaborations

To recount every factor that had an impact on the collaboration would be beyond what is necessary for this paper. However, it may be useful to those contemplating international collaborations of their own to identify a few key influences. 

First, and critically important, is strong senior administrative support. Both at Bentley and at UCD Quinn, senior administrators wanted the collaboration to succeed. At UCD Quinn particularly, wherever it mattered, the Dean’s commitment to moving the joint project forward was instrumental. Nothing seems to motivate staff more than focused, dynamic, and alert administrative leadership. Without it, a successful collaboration would not have been possible. The lesson here is to seek and cultivate senior administrative support very early in the planning process. For instance, at Bentley, even before contact was made with UCD Quinn and other potential partners, the director of service learning had already had several discussions with senior administrators about the international service learning collaboration. 

Second is the importance of aligning any collaboration with the strategic and academic realities of the institutions involved. This not only provides a firm footing for senior administrators but also assures a necessary level of compatibility between the partners. Like Cinderella’s slipper, there is no sense in trying to fit a programme or a project on feet that cannot, should not, or will not wear it. Institutional forces work best and to the advantage of any collaboration, with regard to both funding and execution, if goals are compatible with the philosophical and practical direction that the institution has already framed. In choosing a partner institution, guidance should be sought in their strategic plans and direction. In the Bentley-UCD Quinn collaboration, the strategic vision of both institutions, as well as their focus on business education, and their already existing partnership in other areas, encouraged a successful outcome.

Third is the need to account for cultural differences. Any international collaboration is going to falter unless the parties are able to appreciate and accommodate for these differences. For example, as became clear during the visiting professorship, Bentley and UCD Quinn bring to service learning different cultural frames of reference. The United States historical experience with regard to service in the community seems largely to be one of individuals on their own or in loosely organized local community groups working together to assist their neighbours in a very hands-on way, often without waiting for government or larger charitable organisations to step in and take the lead. One thinks of Clara Barton and Jane Addams in this respect. The Irish historical experience, however, seems generally to come at the issue of community service from a different direction. It appears more reliant on government action or action by churches and charitable organisations like Oxfam to respond to societal needs. This difference in approach to service may well be one reason for the scarcity of service learning and community service programmes in Irish universities, and indeed across Europe generally. Without, however, overemphasizing these apparent differences, the point is that a successful working relationship with international partners requires an appreciation of different cultural attitudes and approaches to the issue of service.

A fourth factor important to the success of a service learning collaboration is staff involvement. In fact, service learning, whether a collaborative effort like the one undertaken by Bentley and UCD Quinn or an intra-institutional programme standing on its own, requires an academic base that can only be provided by the academic staff. Thus, upon arriving in Dublin at the start of the visiting professorship, Bentley’s director asked UCD Quinn administrators to identify academic staff who might be interested in service learning and then arranged meetings with them. The meetings were significant for administrators in that they underlined the importance of academic staff involvement to the collaboration and provided them with a meaningful channel for their participation. In fact, from these meetings grew an informal staff advisory body that assisted in outreach to other academic staff and administrators, helped in planning a service learning workshop, and provided support generally to the Dean in his effort to establish a service learning centre at UCD Quinn.
Finally, a fifth factor in any service learning collaboration is and ought to be the student. As with administrative support, institutional direction, cultural attitudes, and academic staff involvement, student voice is a vital part of the equation. In fact, students can and already do have a significant voice in overall service learning programming in many colleges and universities across the United States. Service learning student leaders serve as staff members in campus service learning centres; assist academics in designing and implementing service learning course components; mentor other students to assume leadership roles; and engage in community-based research (Zlotkowski et al., 2006). In the Bentley programme model, for example, students leaders act as ‘project managers’, responsible for orienting fellow students to their particular project; communicating project goals and procedures; troubleshooting problems as they arise; arranging transportation to the service site; monitoring student attendance; and generally coordinating the service project among academic staff, community partners and service learning administrators (Salimbene, Buono et al., 2005). 

In the international service learning context, because students are often the glue that binds together the institutional relationships, providing students with the opportunity to be heard is equally important. As already noted, the inspiration for the Bentley-UCD Quinn collaboration came in part from Bentley study-abroad students seeking international service opportunities. During the development of the UCD Quinn service learning programme, both international and local students were regularly interviewed to assess the learning and development impacts that service learning has on them and to improve programme management and delivery.  Communication with the Quinn students who participated in the pilot project of Autumn 2004 was primarily to assess the impact of their initial experience and their inclination to continued community engagement. For the Bentley students who were studying at UCD Quinn during Spring 2005, questions were primarily focused on the practical aspects of implementing a programme for future Bentley students at Quinn. Further surveys in 2006 and 2007 among Bentley and Quinn students were aimed at improving existing service learning offers to enhance student learning among both groups.
In conclusion, establishing an international collaboration requires planning, funding and organisation. It also requires that the participants approach the undertaking with a realistic view of what can be accomplished in the short term and allow room for some failure along the way. Given, however, that collaboration is grounded on strong administrative support; compatible strategic and academic goals; and makes room for cultural differences, it has the promise of adding an important and so far often neglected dimension to the international student experience.
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Notes








� The Institute of International Education has reported significant increases in the number of U.S. students studying abroad. In 2003, the number of U.S. students engaged in study-abroad programmes of a semester’s duration exceeded 82,000, an increase of 167 percent since 1985. The same report indicated that the number of U.S. students engaged in study abroad programmes of a duration shorter than a full semester was nearly 77,000, an increase of 463 percent since 1985. (See Arenson, “Gains Seen in Short Study-Abroad Trips,” New York Times, November 17, 2003.) Campus Compact, the U.S. organization that supports service learning programmes on member campuses, has also reported significant increases in service learning. In 2003, the number of U.S. colleges and universities enrolled as Campus Compact members was 924, an increase of 920 since 1985. (See Campus Compact, Season of Service: Annual Report for Fiscal Year 2003-2004, p. 33.)





� In commenting on the value of study-abroad programmes for student outcomes, the authors recognize that outcomes may vary depending upon the type and duration of programme model. Are semester-long programmes more effective than shorter-term programmes? While some may think so, there is little sound research to distinguish student outcomes based on programme duration. For instance, Norris and Dwyer (2005) note that “research on the outcomes of different study-abroad programme models is still in its infancy” (p. 137). Nonetheless, Shames and Alden in their short-term programme recorded significant positive impacts on student development as did Bond, Koont, and Stephenson (2005), whose study involved 2-3 week programmes in Cuba. While the Bentley-UCD Quinn service learning initiative is a full semester programme with an off-campus service component, the authors generally accept that both short and long-term study-abroad programmes can and do have positive effects on students.





� A copy of the original Bentley-UCD Quinn institutional agreement is available on request from the authors.





4 For example, in 2006, US News and World Report ranked the Bentley Service learning Programme as being among the top such programmes in the United States. Retrieved September 14, 2006, from � HYPERLINK "http://www.usnews.com/rankings" ��http://www.usnews.com/rankings�. Also, based upon the work of the Bentley Service-Learning Center the Princeton Review in 2005 identified Bentley as one of 81 U.S. “colleges with a conscience.” Retrieved September 14, 2006, from � HYPERLINK "http://www.princetonreview.com/college/research/conscience" ��http://www.princetonreview.com/college/research/conscience�.�


5 From a practical perspective, the competition is run on the basis of voluntary submissions of portfolios where students can demonstrate their past and present involvement in the community and its impact in a creative way. The portfolios are then evaluated by a judging panel of academic and administrative staff as well as community representatives. Cash prizes are given to the three students scoring highest along a number of criteria including awareness of the impact of their work, reflection on personal development, and level of engagement in the community. Cash prizes are also given to the student’s appointed community organisation.�


6 In alignment with the focus of this paper, international service learning, the discussion will concentrate on the service learning internships and module and refrain from discussing UCD Quinn’s experience with the Engage! competition in detail. Interested readers are, however, welcome to contact Susi Geiger at � HYPERLINK "mailto:susi.geiger@ucd.ie" ��susi.geiger@ucd.ie� for more information on CCE’s experiences with this competition format. 


�7 Interested readers can contact the authors for copies of these surveys and evaluation forms. In addition, the Bentley Service -Learning Center conducts end-of-semester student surveys of its own internal programme every year. For a copy of the most recent available results, contact � HYPERLINK "mailto:fsalimbene@bentley.edu" �fsalimbene@bentley.edu�.


�8 Because of the low number of students and community partners involved, figures from the actual surveys cannot be considered representative and are not reported.








